Mercedes P. Adams 

EDSS 555
SINGLE SUBJECT DAILY LESSON DESIGN FORMAT

FOR RESOURCES ON HOW TO COMPLETE THIS FORM, SEE   https://sites.google.com/site/lessondesignresources/home 
	TITLE OF LESSON: " All about  family" 
Lesson 1-2 
	CURRICULUM AREA & GRADE LEVEL
9, 10  Spanish 
	DATE OF LESSON

12/02/2013

	 World Language Content Standards for CA Public Schools. 

Communication, page 5 & 6

Stage I, II, III 
 Engage in oral, written, or signed (ASL) conversations.

( e.g., level I & SE students will choose six of the questions from the questionnaire & they will write a 6 sentence paragraph about the class topic ).

( e. g., students from level 2 & 3 will write a short essay about the class topic using words from the new vocabulary ).  
 
	CA ELD STANDARD(S) ADDRESSED 

Emerging 
Part I: Interacting in Meaningful Ways p.4  
Emerging 

2. Interacting via written English 
Collaborate with peers to engage in short, grade‐appropriate written exchanges and writing projects (e.g.,  level I & SE students will choose some words from the new vocabulary & they will write a 6 sentence paragraph about the class topic).
Expanding 

2. Interacting via written English 
Collaborate with peers to engage in increasingly complex grade‐appropriate written exchanges and writing projects ( e. g., students from level 2 & 3 will write a short essay using  words from the new vocabulary about the class topic ).   

	BIG IDEA ADDRESSED (Enduring Understanding: WHY this material is important; how it fits in with the unit or theme)

Knowledge of common vocabulary used in phrases and sentences  will allow students to demonstrate comprehension in written information, participate in, and close a conversation ; ask and answer questions related to topic and write the information.  It is important for students to expand their vocabulary and learn information about several topics so they can engage in conversation w/ partners and Spanish speakers.          
	ESSENTIAL QUESTIONS ADDRESSED
Do students know about their parents' background?

What are the most common vocabulary words when referring to family background and relationship?

What are the most used verbs when describing family?

 

	OBJECTIVE(S) OR LEARNING GOAL(S)—choose type(s) as appropriate 
After learning the new vocabulary and practicing reading about the topic, students  will demonstrate comprehension of oral and written information, and will show command of formal Spanish when discussing family background with peers and Spanish speakers.        

Objective type: Cognitive, language development 


	ASSESSMENT(S)—choose type(s) as appropriate 
· Diagnostic (entry level)

· Formative (progress-monitoring) informal: teacher will listen to students reading the words and questionnaire giving an immediate feedback.          
· Summative (evaluative) Teacher will collect essay, and she will grade them  according to rubric given to the students at the beginning of the lesson. 


	PREDICTION OF LIKELY DIFFICULTIES STUDENTS MAY ENCOUNTER WITH THIS MATERIAL. Some students may have difficulty remembering the new vocabulary. Also, I may need more time for practicing the questionnaire and for the students'  interview.  

	INSTRUCTIONAL STRATEGIES: What the teacher does to help students cope with the difficulties in order to succeed 
STEPS (Fill in each box with specific information)

LEARNING STYLE(S) ADDRESSED

REASONS/RATIONALES
Anticipatory Set (“Into”) Before students get in the classroom teacher lights candles. (Battery Candles)  

1. Teacher greets  students by name and asks them to sit down (2 min). 

2. Then teacher asks students to close their eyes and think about what the smell of the candles reminds them of (3 Min). 

3. Next teacher asks the students to share their memories w/ partner (3 min).  

Guided practice

4. Teacher passes out a questionnaire titled “All about my family," and a list of the vocabulary w/definitions from previous day. Then she explains to students that they will use the questionnaire as a guide when they interview their family. This will be part of their homework (3 min). Teacher checks for understanding. 
5. After explanation, teacher asks  students to read the words with her and to model them using TPR (total physical response). Then, teacher reads aloud the questionnaire w/students for practice  (10 min).  

Independent practice
6. After practicing & reading the questionnaire, teacher asks the students to write a short essay using the words from the vocabulary that they just practice,  describing some of their  feelings and memories brought by  the aroma of the candles (teacher writes on the board the vocabulary) (10 min). Then, Teacher listens to students reading the essay and provides feedback. 
7. .Then teacher asks some students to share w/class their essay  (7 min).

8. After listening, teacher collects the essay for grading and asks students to get ready to watch a video about the vocabulary that they have been practicing (Tengo una familia muy grande) (5 min).

Click here to view video  

9. After video teacher explains homework.

Using the questionnaire  you are going to interview your family and you will write all  the answers on the lines below the questions. Any doubts about the homework? (5 min) .

Closure 
Students exit the classroom (1 min).
Auditory
Auditory, Visual and Kinesthetic 

Auditory and visual 
students visualize in their mind a particular time or place and concentrate on sensory images (SDAIE, Visualization)
Sharing information  w/ partner will help student practice their language & social skills (SDAIE, group discussion ). 
After the teacher's explanation, students will have a clear idea about homework (specially ELs & SE students).
Reading the vocabulary & questionnaire & modeling all the behaviors after teacher, will help students to use the right pronunciation and learn the vocabulary (SDAIE, Demonstrating modeling ) 

Using the vocabulary words for writing, will help students to master the vocabulary. Level 1-2 & SE will have copy of the new words and questionnaire 
Like the writing, watching the video will help students to master the vocabulary. Auditory and visual strategies will help ELs & SE students to remember the vocabulary learned.
Transfer (“Beyond”) (opportunities to apply the learning)
Students can apply the new concepts and understanding in other areas of the curriculum such as history and biology 

(family tree).    

	STUDENT ACTIVITIES: What the students do
STEPS (Fill in each box with specific information)

LEARNING STYLE(S) ADDRESSED

REASONS/RATIONALES

Anticipatory Set (“Into”)
1. Students sit and return greeting (2 min). 

2.  students close their eyes and think about pleasant memories (3 min).
3.Students share memories with partner (3 min) 

 Guided practice
4. Students get a copy of the questionnaire and the list of the vocabulary w/ definitions from previous day and listen to the teacher's instructions and homework (3 min).     
5. After listening to teacher's instructions, students read and model after teacher  the vocabulary words, from previous day, and read the questionnaire (10 min). 
Independence practice 
6. After practicing the vocabulary & reading the questionnaire, they write a short essay using the words from the vocabulary, describing some of their feelings and memories brought by the aroma of the candles and relating those memories to their relatives. Students look at the example and the vocabulary written on the board (10 min).  

7. Then students share their sentences w/teacher Students get feedback from their teacher immediately (7 min).

8. Students then watch fun video with vocabulary that they have been practicing (Tengo una familia muy grande) (5 min).
Click here to view video.

9. Students listen to the instructions regarding homework and share doubts with teacher about the interview (5 min). 

Closure
Students exit the classroom

(1 min).
Auditory, 

Auditory, Visual and Kinesthetic 

See third column from left on this page
Transfer (“Beyond”) (opportunities to apply the learning) (opportunities to apply the learning)
Students can apply the new concepts and understanding in other areas of the curriculum such as history and biology 

(family tree).    


	INFO ABOUT ENGLISH LANGUAGE LEARNERS: Consider students individually and as a group: 
· See page 10 & 11
· Readiness level  
· Learning profile: strengths and challenges
· Interests—academic and/or personal
	INFO ABOUT STUDENTS W/ SPECIAL NEEDS (include gifted students) : Consider students individually &  collectively

· See page 9 and 10
· Readiness level   
· Learning profile: strengths and challenges
· Interests—academic and/or personal

	DIFFERENTIATION FOR ENGLISH LANGUAGE LEARNERS—choose area(s) as necessary based on information above

Content: Vocabulary about family members, differences and similarities between the student's family, the student's partner's family, and other families from different parts of the world.

Process:  Level 1-2 Abraham, Javier and Alberto should be paired w/more advanced  Spanish & English speakers. For the new vocabulary,  students will have the ten words along with definition written in their diary. Also, they will have a copy of the questionnaire for the interview. For the written summary, they have to work independently since I am evaluating their writing.

 Level 3 (Alberto will help Abraham and Javier to revise their questionnaire. Domingo also will work independently; however, he will write an essay similar to the one assigned to the native speaker but he will have to use only five words, instead of ten, from the new vocabulary). For all the students, Instruction  and learning objectives should be written clearly on the board so they can recheck the information if necessary.  

Product: Students should contribute w/partners during interview and produce a written summary.  
   
	DIFFERENTIATION FOR STUDENTS WITH SPECIAL NEEDS— choose area(s) as necessary based on information above

Content: Vocabulary about family members, differences and similarities between the student's family, the student's partner's family, and other families from different parts of the world.
Process: Students (Amber and Grace) should be paired w/more advanced Spanish speakers. For the new vocabulary, students will have the ten words along with definition written in their diary. Also a copy of the questionnaire for the interview and for the written summary. Instruction  and learning objectives should be written clearly on the board  (Grace's questionnaire and vocabulary will be enlarged ).
Product: Students should contribute w/partners during interview and produce a five-sentence paragraph about his/her family. 
  


SINGLE SUBJECT DAILY LESSON DESIGN FORMAT

FOR RESOURCES ON HOW TO COMPLETE THIS FORM, SEE   https://sites.google.com/site/lessondesignresources/home 
	TITLE OF LESSON: Exprésate
Chapter 2       lesson 2-2   
	CURRICULUM AREA & GRADE LEVEL
9,10
	DATE OF LESSON

12/02/2013

	 World Language Content Standards for CA Public Schools. 

Communication, page 5 & 6
Stage I, II, III 
 1.1 Engage in oral, written, or signed (ASL) conversations.
( e.g.,  level I & SE students will choose six of the questions from the questionnaire & they will write a 6 sentence paragraph about the class topic ).
( e. g., students from level 2 & 3 will write a short essay about the class topic using all of the questions from the questionnaire ).  

	CA ELD STANDARD(S) ADDRESSED 
Emerging 
Part I: Interacting in Meaningful Ways p.4  
Emerging 

2. Interacting via written English 
Collaborate with peers to engage in short, grade‐appropriate written exchanges and writing projects (e.g.,  level I & SE students will choose six of the questions from the questionnaire & they will write a 6 sentence paragraph about class topic). 
Expanding 

2. Interacting via written English 
Collaborate with peers to engage in increasingly complex grade‐appropriate written exchanges and writing projects ( e. g., students from level 2 & 3 will write a short essay about class topic using all of the questions from the questionnaire ).  

	BIG IDEA ADDRESSED (Enduring Understanding: WHY this material is important; how it fits in with the unit or theme)

Knowledge of common vocabulary used in phrases, and sentences will allow students to demonstrate comprehension in written information, participate in, and close a conversation; ask and answer questions related to topic and write the information.  It is important for students to expand their vocabulary and learn information about several topics so they can engage in conversation w/ partners and Spanish speakers.          
	ESSENTIAL QUESTIONS ADDRESSED
Do students know about their parents' background?

What are the most common vocabulary when referring to family background and relationship?

What are the most used verbs when describing family?



	OBJECTIVE(S) OR LEARNING GOAL(S)—choose type(s) as appropriate 
After interviewing their partner and practicing the  vocabulary from the questionnaire, students  will demonstrate comprehension of oral and written information, and will show command of formal Spanish when discussing family background with peers and Spanish speakers.        

Objective type: Cognitive, language development 


	ASSESSMENT(S)—choose type(s) as appropriate 
· Diagnostic (entry level)

· Formative (progress-monitoring)) informal: teacher will observe students during interview, and will grade their participation in class.   
·  Summative (evaluative) Teacher will collect essay for grading according to rubric given to the students at the beginning of the lesson. 
   

	INSTRUCTIONAL STRATEGIES: What the teacher does to help students cope with the difficulties in order to succeed 
STEPS (Fill in each box with specific information)

LEARNING STYLE(S) ADDRESSED

REASONS/RATIONALES

Before students get in the classroom, teacher lights the candles (battery candles) and places pictures of families on the board.
1.Teacher greets the students by their names at the classroom door (2 min)

Anticipatory set (into). 

 2. Teacher waits until the students are sited  (2 min)

3. Then using an over head projector, teacher shows a picture of her family and explains her relationship with each of the persons appearing in the picture. (5 min).   

Guided practice

4. Next, she shares with students her family’s background. Where her mom and dad were born, what language they speak, what they do for a living, what they like to do. Then using the same procedure, she talks about her siblings (8 min). 

Independent practice

5. Next, she asks the students to interview his /her partner about what they have found out about their family background, using the questionnaire from previous day. Also, to share a pleasant memory that they have about one of the members of his/her family (teacher walks around the classroom checking that everybody is working & for understanding (8 min).  
6. Then she asks the students to write down a  summary, using the answers from the questionnaire about what they have learned from his/her partner. Teacher collects them for grading. Teacher moves around the desks asking the students if they need her help.  (8 min).

7. Next, teacher divides students into groups of four and discuss what their families have in common  (8 min). Teacher moves from group to group listening to the students.
8. Then teacher asks each group to share with the rest of the class their findings  (8 min). 

9. After the exchange of ideas, teacher asks students to think about what  they have learned.  Students then exit the classroom.     
Transfer (“Beyond”) (opportunities to apply the learning)
Students can apply the new concepts and understanding in other areas of the curriculum such as history and biology 

(family tree).    
Auditory, visual and kinesthetic 

Auditory, visual and kinesthetic 

Showing family pictures to students will motivate them to  share information  about their own family. Also, it will help students from level 1 & 2 & SE students to remember & practice the vocabulary previously learned. 
Using the new vocabulary while sharing information about family members, will help students to have a better idea of when and how to use the new expressions (SDAIE, pairs check) Group 1&2  are paired with more advanced Spanish & English speakers. SE students will choose their partner. 
Using the new vocabulary in sentences will help students to memorize the concept. 
ELs learners will be separated and paired w/ students level 4,  & SE students w/partner of their choice.   

 sharing information about their families will help students to grow a sense of community and practice their social skills. 
Bringing to each lesson their prior knowledge, experiences, and cultural background, wile help students to appreciate the individual contribution (SDAIE, Cultural Affirmation/Multicultural Perspectives).          

	STUDENT ACTIVITIES: What the students do
STEPS (Fill in each box with specific information)

LEARNING STYLE(S) ADDRESSED

REASONS/RATIONALES

1. Students greet the teacher back and enter the classroom (2 min). 
2. Students follow directions and sit (2min).

Anticipatory set
3.  Students listen to teacher describing the picture shown on the board 5 min).
Guided practice

4 . Students listen to teacher sharing information about her family: where were they born, what language they speak, what they like to do and what they do for a living (8 min). 
Independent practice

5. Students interview their partner using the questions written on the board.

6. Then they write a small summary about the information that they gather from his/her partner (8min).

7. After finishing the summary, they follow teacher’s directions and every six students form a circle in different areas of the classroom and  proceed to draw a Venn diagram writing down  the differences, similarities and things that their families share in common (8 min)
8. Then each group shares with the rest of the class the things that their families have in common and listen to the teacher comments (8 min).

9. Students fold the diagrams and get ready to exit the classroom  

Transfer (“Beyond”) (opportunities to apply the learning)
Students can apply the new concepts and understanding in other areas of the curriculum such as history and biology 

(family tree).    
Auditory, visual and kinesthetic 

See third column from left on this page



	INFO ABOUT ENGLISH LANGUAGE LEARNERS: Consider students individually and as a group 
See page10 & 11
· Readiness level 
· Learning profile: strengths and challenges
· Interests—academic and/or personal
	INFO ABOUT STUDENTS W/ SPECIAL NEEDS (include gifted students) : Consider students individually &  collectively

See page 9 & 10 
· Readiness level 
· Learning profile: strengths and challenges
· Interests—academic and/or personal

	DIFFERENTIATION FOR ENGLISH LANGUAGE LEARNERS—choose area(s) as necessary based on information above

Content: Vocabulary about family members, differences and similarities between the student's family, the student's partner's family.

Process: Abraham, Javier and Alberto should be paired w/more advanced  Spanish & English speakers. For the new vocabulary,  students will have the ten words along with definition written in their diary. Also, they will have a copy of the questionnaire for the interview. For the written summary, they have to work independently since I am evaluating their writing (Alberto will help Abraham and Javier to revise their questionnaire. Domingo also will work independently; however, he will write an essay similar to the one assigned to the native speaker but he will have to use only five words, instead of ten, from the new vocabulary). For all the students, Instruction  and learning objectives should be written clearly on the board so they can recheck the information if necessary.  

Product: Students should contribute w/partners during interview and produce a written summary.  

	DIFFERENTIATION FOR STUDENTS WITH SPECIAL NEEDS Content: Vocabulary about family members, differences and similarities between the student's family, the student's partner's family, and other families from different parts of the world.

Process: Students (Amber and Grace) should be paired w/more advanced Spanish speakers. For the new vocabulary, students will have the ten words along with definition written in their diary. Also a copy of the questionnaire for the interview and for the written summary. Instruction and learning objectives should be written clearly on the board (Grace's questionnaire and vocabulary will be enlarged).
Product: Students should contribute w/partners during interview and produce a five-sentence paragraph about his/her family. 



	RESOURCES (Attach materials needed to implement the lesson—e.g., power point presentation, text, graphic organizer)

Candles (Battery)
Family essay & pictures 
Writing  rubric  
Video (Tengo una familia muy grande)

Over head projector to show family picture 
Web sites for students 

(n.d.). In http://www.nationalgeographic.com/. Retrieved November 18, 2013 

Boston, MA – December 17, 2012 – National Geographic Learning (NGL), part of Cengage Learning and a provider of quality educational materials for the PreK‐12, higher education, adult education and ELT markets, and Educational Testing Service (ETS), the global leader in providing fair and valid English language assessments, research and related services, today announced the launch of ELTeach, a curriculum, assessment and certificate program that provides professional development for English language teachers (ELT) worldwide.  This new program provides thorough instruction and training to help ELT teachers learn to effectively teach English in English. Beginning in June 2012, NGL and ETS have collaborated on piloting ELTeach with over 4,200 teachers of English around the world. The teachers in the pilot represented 10 countries – including China, South Korea, Mexico, Brazil and Italy – and used both distance learning and blended learning models.

" (n.d.). In http://www.thinkfinity.org/. Retrieved November 18, 2013
"Thinkfinity.org is the Verizon Foundation's free, comprehensive Web site containing more than 55,000 educational resources, including standards-based, grade-specific, K-12 lesson plans, online educational games, videos and other materials provided in partnership with many of the nation's leading educational organizations". Thinkfinity also provides foreign languages' websites where students can exchange ideas & information.   

(n.d.). In http://a4esl.org/. Retrieved November 18, 2013

This website provides thousands of quizzes, tests, exercises and puzzles to help ELs to learn English.




	REFLECTION (Questions to consider after the lesson: What went well? Why? What evidence do I have that shows the extent to which the lesson was effective? What problems do students still have? How will I deal with the students whose understanding of the material is weak? How will I remediate? What changes will I make to enhance learning the next time I teach this lesson?  Why?)
Students did not have any problems following directions.

For the interview I will add more minutes. During my observation I noticed that some students had not finished the interview. 

I will give a quiz at the end of the week and based on the % of the

same question(s) missed I will practice it a couple of times to reinforce the learning.  
In regards of the learning, students get to practice vocabulary, phrases, and verbs previously learned as well as vocabulary;  also they get to talk about their families, interview partners, get familiar with other cultures creating a sense of community and get to evoke past experience through sense of smell (olfactory perception). 

	What is the students’ name? ==>

Address the following
	Amber
Level I
	Grace
Level 2

	Describe student’s grade level, culture, language, SES, family, affect …


	10th grade, Non-Hispanic, White, Native English speaker, lives in middle class area with step-mother and father. Below class average     


	9 th grade, non-Hispanic, white, Native English speaker, middle class, two parent family. Below class average 

	Describe developmental needs:

Readiness: 

Interest:

Learning Profile:
	Asperger's: Preferential seating. Check for understanding,   promote socialization & extra time for work & less homework  

She likes counting coins and drawing pictures for new  vocabulary, she works well w/peers  but prefers working by herself.
Counting coins & working in the cafeteria to practice Spanish.

Visual, auditory & kinesthetic 

She will get questionnaires  ahead of time for practice. For partners interviews: who does she want to work with and also index cards with pictures for vocabulary. Too, extra time for quizzes &  tests.   


	Legally blind (albino) 

Preferential seating. 

Grace’s printed materials need to be enlarged/enhanced, extra time for work 

She likes to do her class work w/peers, she has good organization and verbal  skills. 

She loves music dancing & PE She is an 
auditory, kinesthetic learner 
Questionnaires and tests  will be enlarged as well as the vocabulary test; also extra time to finish quizzes & tests.  



	Student 
	EL
	SPEED
	READENISS LEVEL

	Abraham
Level 1 
	No information available 
	Clear directions needed, check for attention and. He is able to write brief summaries w/complete sentences. But for all  the  assignments and tests provide visual clues and   clarification. (Extra time when needed).  
	Abraham is shy and has few friends. He likes to read auto magazines. Student needs to sit in  front of the class for monitoring      

	Javier 

Level 2
	No information available
	Javier is easily distracted, preferable sitting close to teacher’s desk. Read directions and check for understanding and make sure that he finishes class work. Extra time for tests when needed. Also provide list of new vocabulary before lesson.  
	Javier is very outgoing. He likes to draw and exercise. He works better and seems to contribute when working in groups of two.  

	Alberto

Level 2
	No information available
	Alberto likes to sit in the back and socialize. Verbal prompts and checking for understanding are needed so he can complete class work and homework. For assignments inform parents about due date and provide  examples of the project. For test, he will sit close to the teacher in case he needs help for directions.      
	Alberto is very sociable; he likes to talk about his adventures. Works well in groups. 

	 
	
	
	

	Domingo
Level 3
	No information available
	Domingo is very active and he does not like to follow directions. he needs to be moved to a different location preferable in front  of the class. He speaks and writes well but he still has  problem w/reading comprehension and academic writing. For tests provide precise directions, & use uncomplicated words.    
	Domingo is the youngest one of three. He practices karate and soccer. He works better  if he sits  by himself and gets positive feedback. 

	
	
	
	


Writing Rubric

Name___________________________

	
	Needs Improvement
	Fair
	Good
	Excellent

	Punctuation

Student uses accurate punctuation
	1
	2
	3
	4

	Capitalization

Student uses capital letters to begin sentences and names
	1
	2
	3


	4

	Grammar

Student uses subject/verb

agreement & writes complete sentences that make sense
	1
	2
	3
	4

	Content/Ideas

Student writes on topics and add details
	1
	2
	3
	4

	Spelling

Student writes new vocabulary words correctly
	1
	2
	3
	4


Nombre del estudiante________________________________Fecha:____________________

¿Cómo se llaman tus papas? _______________________________________________________________________________________________________________________________________________________________________________________________________________________________________
¿Donde nacen?
__________________________________________________________________________________________________________________________________________________________

_____________________________________________________________________________

¿Qué idioma hablan? 
__________________________________________________________________________________________________________________________________________________________
_____________________________________________________________________________
¿Dónde trabajan?

_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________

¿Qué les gusta hacer?

_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________
¿ Cuántos años tienen?  
_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________ 

¿Cómo se llaman tus hermanos/as ?
_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________

¿ Dónde nacen?
_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________
¿ Dónde viven?
_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________

¿Qué idioma hablan? 
_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________

¿A qué escuela asisten?

_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________
¿ Qué les gusta hacer?
_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Lista de palabras 

Children's  List of Feeling Words: feliz, triste, enojado, asustado






madre

padre

abuelo

abuela

hermano (s)

hermana (s) 

Verbos terminados en "ar"  "er" and "ir"   The students have practiced  these verbs, in present tense, since the 




           beginning of the unit using TPR (Total Physical Response)  and have  




           made cards with the word written on them and the words' picture.   

           
nacer                                                           
hacer 

hablar 

trabajar

tener 

llamar 

vivir 

asistir

acordar
sentir

NAME: Mercedes Adams                 Single Subject SDAIE / Multicultural Resources Lesson Plan Rubric -  EDSS 555

	Design Component

& Criteria
	Approaching
	Meets

(includes the criteria for Approaching)
	Exceeds

(includes the criteria for Approaching & Meets)

	Title, Curriculum Area & Grade Level

1 point
	Provides a title that is related to the lesson activity 
	& addresses the unit it belongs to and in what curriculum area and grade 
	& describes where it fits within a unit plan.

	Student Information

2 points
	Identify the names of the students that need differentiation (both EL & Students w/ Sp Ed needs)
	& describe each of the students readiness level, learning profile, interests and ELD proficiency level(s)
	& includes prior successful differentiation strategies for each student.

	Rationale

2 points
	Describes the rationale for teaching this lesson (big ideas, enduring understandings, essential questions) …
	& addresses how the instructional strategies and the student activities are suited to meet the standard and objective of the lesson and how all students have access to equitable instruction…
	& explains how the assessment is a valid and reliable way to assess student learning.

	Standards and Objectives

3 points
	Both CA Content and ELD Standards are identified and each is addressed in an objective that contains a condition, verb, and criteria 
	& each objective is labeled by the type (cognitive, affective, psychomotor or language) and the number of the standard it addresses and the ELD standard is based on student information (i+1)  
	& identifies which of the six facets of understanding it is designed to address.

	Assessment

3 points
	Provides an assessment for each objective and articulates if it is diagnostic, entry-level, formative or summative assessment
	& clearly communicates to students about the expectations (rubric), are aligned to the content and ELD standards, and are accurate (equitable) for English learners (i+1) 
	& provides a sample of student work.

	Differentiation

1 point
	Describes the students differentiation strategy for the individual students… 
	& labels the strategy (lesson content, process or product) and the way it addresses the students’ identity and developmental needs (readiness, interest or learning profile)… 
	& provides how the strategy will be assessed for effectiveness and altered if needed.

	Vocabulary (Grammatical Structures – optional)

2 points
	Provides vocabulary (optional grammatical structures) covered in the lesson…
	& describes how the vocabulary (optional grammatical structures) will be taught and/or reviewed

	& provides description of how vocabulary (optional grammatical structures) connects to prior and future lessons

	Instructional Strategies

3 points
	Provides an into, through and a beyond activity for lesson…
	& describes in detail the steps the teacher will take to implement the lesson and any need materials (i.e. graphic organizer, ppt, model, rubric), and how ELs have access to academic language…
	& provides script for teacher and times for each activity.

	Student Activities

2 points
	Describes what the students will do during the into, through and beyond activity of the lesson…
	& each activity is student centered with multiple opportunities for the instructor to check for understanding…
	& provides times for each activity.

	Resources

1 point
	All instructional materials needed to implement the lesson are listed / described.
	All instructional materials that are needed to implement the lesson are provided, such as power point, graphic organizer, sample student work, assignment rubric, quiz...
	& all materials listed for the unit are listed and/or provided.

	Multicultural Resources

5 points
	An APA-formatted reference is provided for each of the three multicultural resources chosen that are appropriate for the content area and English learners… 
	& a 1-2 sentence brief description of each multicultural resource is provided AND at least one resource is clearly incorporated into the SDAIE lesson plan…
	& the lesson delineates how the resources are used for equitable and socially just teaching 

	Self-Evaluation

(1 point will be deducted 

if not included)
	Provides a copy of the rubric with the lesson plan…
	& highlights or circles the evaluated criteria for each lesson component…
	& provides evidence for each criteria marked.
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